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Abstract: “Washback” and “curriculum alignment,” two dominant fields in education, are well researched individually but rarely are studied 
together. The purpose of this article is to understand the connection between these two areas and to search for an existing link between them. 
Scoping review has been used as a method to synthesize the existing washback and curriculum alignment studies to conduct a systematic review. 
This literature review illustrates that both curriculum alignment and washback studies look at classroom instruction; thus, alignment studies 
could be a new avenue for washback research if curriculum alignment produces the washback effect on classroom teaching and learning. This 
paper contributes to the existing literature of both the fields under discussion by mapping out the evidential links between them. The study 
concludes that by looking at the curriculum alignment and washback together we can expect richer insight of how an aligned educational system 
can reduce negative exam influence on classroom instruction.  
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Introduction 
he influence of tests on stakeholders, the educational system, and society at large has always been a constant 
concern among scholars and researchers. As a result, there is a growing body of literature examining the 
intended and unintended relationships between teaching, learning, and testing (Cheng, Sun, & Ma, 2015). 
The influence of testing on teaching and learning is known as washback (Alderson & Wall, 1993). Washback is the 
inbuilt power that tests have which directly or indirectly influences all stakeholders involved in the system. 
Washback studies in language education primarily focus on the high-stakes test, examples of which include public 
examinations, National English matriculation tests, high school-leaving tests, university English exit examinations, 
the International English Language Testing System (IELTS), and the Test of English as a Foreign Language 
(TOEFL) (Wei, 2017). Extending Alderson and Wall’s (1993) simplified definition, that washback is the influence 
of testing on teaching and learning, Cheng (1997) defined washback as the “intended and directed function” (p. 36) 
of an examination change. Cheng attempted to connect the washback effect directly with change in both written and 
taught curriculum. While implementing an examination, whether explicitly mentioned or not, the general aim is 
usually to generate a positive washback (i.e., to produce improved teaching and learning situations). Conversely, the 
unintended, unplanned, or undesired effects of testing on teaching and learning is known as negative washback. In 
her ground-breaking research on high stakes tests, Shepard (1990) used curriculum alignment almost synonymously 
with the influence of negative washback on instruction. However, other researchers (Andrews, 1994; Cheng & Fox 
2017; Madaus, 1988; Shohamy, 1993) have argued that curriculum alignment focuses on the connection between 
testing and the teaching syllabus. While there are multiple definitions of curriculum alignment found in the 
literature, the prevalent view offered by Webb (1997, 2007) is that curriculum alignment refers to the extent 
curriculum standards, teaching, and testing agree with each other. More simply, alignment of the curriculum denotes 
the degree to which the expectations stated in the proposed or planned curriculum match what teachers teach in the 
classroom and upon what students are tested in the examination, or in other words the connection between the stated  
curriculum, enacted curriculum, and testing.  
 
Washback and curriculum alignment have a common connection regarding how they create influence on 
classroom instruction. Few studies were found in language education investigating test-washback from an alignment 
perspective. Alignment studies, however, may provide a useful window for washback researchers to identify the 
strengths and weaknesses of tests, in particular, and educational programs, in general. This paper, therefore, 
investigates washback from a curriculum alignment perspective to explore how alignment studies may help to 
investigate various complexities of washback. For this purpose, a scoping review method has been employed. The 
foci of this review are as follows: 1) to develop an awareness of how curriculum alignment and washback are related 
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Orientation of the Study 
My doctoral study, upon which part of this article is based, aims at investigating whether or not curriculum 
alignment produces test washback in classroom teaching and learning. The review of the existing washback 
literature revealed that washback, prior to my study, was not explicitly explored incorporating an alignment 
perspective. Nevertheless, the research outcomes of some washback studies partially found that misalignment 
among the educational components was responsible for generating negative or undesired test washback. This article 
is a way to rationalize, as well as articulate, my understanding of the washback research that I have chosen to 




I employed a scoping review approach underpinned by Arksey and O'Malley’s (2005) framework, which includes 
five stages: 1) identifying the research questions, 2) identifying the relevant studies, 3) selecting the studies, 4) 
charting the data, and 5) summarizing the results. First, to ensure that a considerable range of literature was 
documented to investigate the partnership between washback and curriculum alignment, I developed the initial 
research questions posed in the introduction. Second, I searched for studies on washback conducted between 1993 
and 2018, specifically identifying studies that linked washback research with curriculum alignment studies. The 
starting year is marked by Alderson and Wall’s (1993) as well as Wall and Alderson’s (1993) pioneer publications 
on washback; these later generated an entire range of empirical studies in the area, especially regarding the influence 
of tests on teaching, learning, teachers, and students. My search contained four types of data sources: journal articles 
(both conceptual and empirical), doctoral dissertations, books, and book chapters. I used keywords such as 
“washback,” “test impact,” “consequences,” “effects of tests,” “alignment and influence of test/washback,” and 
“curriculum alignment” in the web pages of the journals and in search engines such as Google Scholar, RACER 
(Rapid Access to Collections by Electronic Requesting, which is the system that one can use to borrow online 
resources from other libraries), and the Queen’s University education library online search engine. The initial search 
yielded 378 studies from the areas of washback and curriculum alignment. Third, after excluding magazine or 
newspaper articles and articles not written in English from the original list, I had 362 articles for further 
examination. I, thus, included studies which directly or indirectly explored the relationship between curriculum 
alignment and washback. In the first phase of examination, I reviewed the studies based on their titles and abstracts 
to determine whether they discussed any sort of relationship between curriculum alignment and examination or 
washback. This screening process produced a short-list of 82 studies. In the second phase, I reviewed the full-texts 
of the 82 studies and finalized 31 studies to be included in this paper to demonstrate the essential connection 
between alignment and washback research. Fourth, I mapped out the selected studies into themes to be able to 
synthesize them in the discussion section, as seen in Table 1. Finally, the synthesized understanding of the 
relationship between curriculum alignment and washback is presented in the next section.  
 
Table 1: Studies mapped out in categories  
Ideas Studies 
Narrowing the curriculum Shepard, 1990; Stecher & Barron, 1999; Stecher, Barron, Chun, & Ross, 
2000; Umar, 2018. 
Teaching to the test Darling-Hammond & Wise, 1985; McNeil, 2002; Menken, 2006; Ross, 
1997; Shepard, 1991; Smith, 1991; Von Zastrow & Janc, 2004. 
Misalignment  Au 2007; Bertenthal & Wilson, 2005; Biggs, 1999, 2002, 2003; Biggs & 
Tang, 2007; Chen 2002, 2006; Fox & Cheng, 2007; Tan & Turner, 2015; 
Resnick et al., 2004; Sultana 2018a, 2018b; Qi, 2004, 2005. 
Call for curriculum alignment 
and obstacles in the process of 
alignment  
Biggs, 1999; Hermida, 2009; Ferbežar, Svetina, & Lutar, 2014; Ilc, Stopar, 
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Linking Curriculum Alignment with Washback 
The foundation of washback research was laid by Alderson and Wall’s (1993) seminal work proposing 15 
hypotheses that, when summarized, state a) tests influence what and how teachers teach and students learn; b) tests 
influence the degree, depth, contents, methods, and attitudes of teaching and learning; c) tests with important 
consequences have washback and tests having no important consequences will have no washback; and d) tests have 
a different range of washback effects on different teachers and learners. These hypotheses guided many studies on 
washback in the years that followed, which explored the complex nature of this phenomenon (Cheng, 1997, 1998, 
2002; Green, 2007; Shohamy, Donitsa-Schmidt, & Ferman, 1996; Wall & Alderson, 1993). In the past 20 years 
factors related to teaching and teachers were the more commonly researched area in the washback literature (Bailey, 
1996; Cheng, 2005; Shih, 2007), until recently when the effects of washback on students and their learning also 
gained momentum (Cheng & Sun, 2015; Green, 2007a, 2007b; Kim, 2017; Pan & Newfield, 2013; Shih, 2007; Sun, 
2016; Tsagari, 2009). Washback studies on teachers and teaching investigated aspects such as teaching 
methodology, teaching contents, test preparation, and teaching materials (Alderson & Wall, 1993; Cheng, 2005; 
Shohamy, Donitsa-Schmidt, & Ferman, 1996; Wall, 2005). Washback research on students and learning explored 
factors such as students’ attitude and motivation toward the test, parental influence in test preparation, and test 
preparation (Allen, 2016; Cheng & Sun, 2015; Green, 2006, 2007; Shih, 2009). Another, currently underexplored, 
layer of washback focuses on the influence of testing within the curriculum alignment framework.  
 
Alignment is the extent “to which expectations and assessments are in agreement and serve in conjunction with 
one another to guide the system toward students learning what they are expected to know and do” (Webb, 2002, p. 
1). In simple language, alignment is the range of agreement among standards, assessments, and classroom practices 
(Cheng & Fox 2017; Webb, 1997a, 1997b, 2005). The relationship among curriculum, classroom instruction, and 
testing was explained by English (1992) in the form of a triangle, where teaching, test, and curriculum are three 
connected elements. According to English, curriculum alignment ensures the quality of education where teachers 
teach the content of the examination. The content of the examination should, thus, be aligned with the curriculum. 
Putting it simply, the objectives of the examinations should be in sync with the objectives of the curriculum, so that 
teaching the contents of the examination does not go against the curriculum goals.  
 
 Exams produce a negative washback on classroom instruction when the larger goals of the planned curriculum 
are overruled by the narrower goals of the examinations. One of the earliest studies on curriculum alignment 
conducted in the United States by Shepard (1990) found that test-curriculum alignment directly did not lead to 
inflated score gains, but narrowing the curriculum did lead to inflated score gains because teachers ignored the 
overall learning goals of the curriculum to teach the test objectives. Along these lines, based on an alignment study 
conducted in Pakistan, Umar (2018) noted that when the teaching activities did not correspond with the curriculum 
objectives, the teaching could not attain the desired learning outcomes. Several researchers argued that schools, 
particularly teachers, focus mainly on test content rather than on the articulated standards (Stecher & Barron, 1999; 
Stecher, Barron, Chun, & Ross, 2000), which could produce an undesired washback influence on teaching and 
learning because of the tendency to ignore the overall teaching and learning goals.  
 
The existing literature suggests that narrowing the curriculum could create a direct teaching to the test 
situation. A frequently cited example of curricular narrowing is the No Child Left Behind Act (NCLB) of 2001. 
Under NCLB, English language learners (ELLs) experienced an increased amount of English instruction since 
teachers were found to align the enacted curriculum to the test at the classroom level through the instruction 
(Menken, 2006). Von Zastrow and Janc (2004) reported decreased instructional time on subjects that were not tested 
such as social studies, art, geography, and history in elementary schools. In extreme cases, teaching may focus only 
on covering the tested materials, instead of engaging the students in learning (Darling-Hammond & Wise, 1985; 
McNeil, 2002; Ross, 1997; Shepard, 1991; Smith, 1991). Consequently, negative washback is likely to take place 
when teachers spend instructional time on test preparation and “cramming content” instead of concentrating on the 
overall objectives of the curriculum.  
 
Misalignment between curriculum objectives and tests contributes to a gap between instructional practices and 
standard expectations (Bertenthal & Wilson, 2005; Biggs, 1999, 2002, 2003; Biggs & Tang, 2007; Resnick et al., 
2004). The absence of alignment among the educational components of the system generates unintended washback. 
For example, Chen (2002, 2006) investigated the relationship between washback and curriculum innovation in the 
junior high school English as a Foreign Language (EFL) context in Taiwan, and found misalignment between the 
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Basic Competence Test (BCT) and the curriculum. The BCT was based on a curriculum revised to promote 
students’ communicative ability. However, the multiple-choice-based content and the gatekeeping nature of the BCT 
did not cater to the communicative objectives of the curriculum. Thus, the intended objectives of the curriculum 
were never achieved through the test. Chen suggested that “positive washback effects are more likely to occur when 
a curriculum and a test are highly matched” (p. 5), which echoed in Tan and Turner's (2015) recent study in the 
context of high-stakes secondary ESL exit writing exam in Quebec, Canada. Researchers found that, since the exam 
closely reflected the requirements of the curriculum, the intended washback effect was achieved. On the other hand, 
Fox and Cheng's (2007) study on the Ontario Secondary School Literacy Test (OSSLT) in Canada reported that the 
test failed to reflect the curricular goals and classroom practices. Furthermore, the OSSLT caused increase anxiety 
among second language learners due to resources that were used in the teaching and learning of literacy (e.g., 
dictionaries) not being available during the test. This situation is more intricate in the extreme test-driven conditions 
of the South Asian countries. Sultana’s (2018a) review of the washback studies in the context of South Asian 
regions identified misalignment between the English curriculum standards and the English standardized examination 
as the core reason behind the dominance of the teaching to the test phenomenon found in South Asian classroom 
instructions. The misalignment between curriculum and examination, as Sultana concluded, caused negative test 
influence on the overall English teaching and learning in those South Asian contexts. 
 
Au's (2007) metanalysis of 49 qualitative studies suggested that “the nature of high-stakes-test-induced 
curricular control is highly dependent on the structures of the tests themselves” (p. 258), which is echoed in 
Sultana’s (2018b) analysis of a secondary public English examination in the context of Bangladesh. Sultana’s 
appraisal of the English examination found that the examination did not endorse the Communicative Language 
Teaching (CLT) principles on which the stated English curriculum in Bangladesh is based. In this situation, 
classroom English instruction was expected to be influenced by the objectives of the examination instead of the 
planned curriculum. Similarly, Qi’s (2004, 2005) study of the National Matriculation English Test (NMET) 
conducted in China, found the gatekeeping purpose of the test worked as a powerful trigger for teaching towards the 
test instead of promoting changes in teaching and learning as was originally intended in the curriculum. These 
studies only reported the existence of misalignment which potentially caused negative washback. To understand the 
nature of washback it is necessary to know the extent of misalignment in the system and the reasons for this 
misalignment. 
 
To resist these challenges, aligning assessments with intended curriculum expectations can offer an improved 
and efficient education system. Regarding this, Webb (1997b) stated  
  
Both expectations and assessments are important statements of what the system believes students 
should know and do. Better aligned goals and measures of attainment of these goals will increase the 
likelihood that multiple components of any districts or state education system are working towards the 
same ends… Aligning goals carefully with the assessment system… is an important tool for mapping 
students’ learning progress. (p. 10) 
  
This implies that if curriculum goals are systematically aligned with the assessment standards, classroom instruction 
will automatically act as the successful bridge between the curriculum expectations and the students’ learning. 
Various constituents of teaching and learning, if aligned, can support each other in deriving the desired outcomes 
(Biggs, 1999; Hermida, 2009; Umar, 2018). Consequently, the tension of generating negative test washback on the 
classroom teaching and learning will be reduced.  
 
Alignment between the standards and the examination is also dependent on available resources, time, 
legislative issues, and other factors (Webb, 1997a). A recent study in Slovenia examining the alignment of textbooks 
and examinations with the Common European Framework (CEFR) reported that, because of a lack of financial and 
human resources, it was not possible to follow the CEFR manual in the Slovenian context (Ferbežar, Svetina, & 
Lutar, 2014). However, the authors commented that the process of alignment, though not wholly successful, helped 
the stakeholders identify the weaknesses and strengths of the examination. Another study in the same context 
reported that in judging the alignment, it was doubtful “to what extent the shared educational/cultural background of 
the panelists affected their judgments” (Ilc, Stopar, & Gabrovec, 2014, p. 301). In the similar vein of argument, Tan 
and Turner's (2015) study in Quebec, Canada reported when teachers were involved in the process of alignment, and 
they understood the demands of the examination, it produced “a ripple effect of positive washback among the 
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teachers” (p. 47), which made students' academic performance improve too. This is one of the few studies where it 
has been explicitly stated that curriculum alignment or the process of alignment created a positive washback effect.  
 
These studies explore the fundamental idea of this article: that alignment and washback studies are closely 
linked together and researchers should take the opportunity to study them together. 
An Argument for Relationship between Washback and Alignment Studies/Analysis 
This review points out that the influence of tests on teaching and learning is, to some extent, explored in the 
literature related to curriculum alignment. But washback studies lack the input from the curriculum alignment 
literature that shows how alignment or misalignment amongst the various mechanisms in the educational system 
may produce or complicate the nature of the exam influence. Findings from several washback studies disclosed that, 
on many occasions, unintended or unwanted exam influences resulted in teaching to the test because of the existing 
misalignment in the educational programs. To date, literature has not shown washback studies researched with the 
inclusion of an explicit curriculum alignment framework or point of view. Based on this identified gap in the 
literature, this paper has highlighted the relationship between washback and curriculum alignment.  
 
Tests have an impact on the curriculum—positive or negative, desired or undesired—which, in turn, influences 
classroom teaching and learning. Moreover, “the development and implementation of large-scale assessment 
programs represent one approach to aligning classroom instruction with state curriculum standards” (Roach, Elliott, 
& Webb, 2005, p. 220). So, while seemingly dissimilar, both curriculum alignment and washback studies impact 
classroom instruction. Ideally, curriculum alignment attempts to improve classroom instruction by aligning stated, 
taught, and tested curriculum. If all fundamental components of the educational program are aligned, teachers do not 
have to narrow down instruction causing unintended or negative test washback. On the other hand, the fundamental 
idea behind implementing any examination is to create beneficial washback in classroom instruction so that teachers 
implement the stated curriculum in their classroom instruction. Alignment studies, therefore, provide a useful 
window for washback researchers to identify the strengths and weaknesses of tests as well as to audit the agreements 
among the various components of an educational program. As the concept of curriculum alignment takes a broader 
focus, it can inform us as to how various components in an educational system interact with each other in generating 
test washback in teaching and learning. Researchers, academics, and scholars need to explore the idea of studying 
test washback from a curriculum alignment perspective to uncover new avenues in both the fields.  
 
This study contributes two aspects to the fields of alignment and washback. First, this study attempts to build a 
powerful channel between the alignment and washback studies and accentuates the importance of exploring the 
connection for ensuring quality classroom teaching and learning. Second, this study suggests the possibility of 
incorporating interdisciplinary approaches into research to pave further and deeper research understandings. For 
example, washback, a phenomenon used in language education benefit from the research insights of alignment 
studies, which is a concept used in general education, and vice versa. Future washback studies need to address this 
gap to construct a scholarship about how tests influence teaching and learning. 
 
 
Canadian Journal for New Scholars in Education  Volume 9, Issue 2  





Alderson, J. C., & Wall, D. (1993). Does washback exist? Applied Linguistics, 14(2), 115-129. 
Allen, D. (2016). Investigating washback to the learner from the IELTS test in the Japanese tertiary context. 
Language Testing in Asia, 6(1), 1-20. 
Andrews, S. (1994). The washback effect of examinations: Its impact upon curriculum innovation in English 
language teaching. Curriculum Forum, 4(1), 44-58. 
Au, W. (2007). High-stakes testing and curricular control: A qualitative metasynthesis. Educational Researcher, 
36(5), 258-267. 
Bailey, K. M. (1996). Working for washback: A review of the washback concept in language testing. Language 
Testing, 13(3), 257-279. 
Bertenthal, M. W., & Wilson, M. R. (Eds.). (2005). Systems for state science assessment. Washington, DC: National 
Academies Press. 
Biggs, J. (1999). What the student does: Teaching for enhanced learning. Higher Education Research & 
Development, 18(1), 57-75. 
Biggs, J. (2003). Aligning teaching and assessing to course objectives. Teaching and Learning in Higher Education: 
New Trends and Innovations, 2, 13-17. 
Case, B. J., Jorgensen, M. A., & Zucker, S. (2004). Alignment in educational assessment. Retrieved from: 
https://images.pearsonassessments.com/images/tmrs/tmrs_rg/AlignEdAss.pdf?WT.mc_id=TMRSAlignmen
t_in_Educational_Assessment 
Chen, C. (2006). College students’ perception of the impact of graduation English proficiency benchmarks, GEPT 
and further English learning. Selected paper from the Fifteenth International Symposium on English 
Teaching (pp. 239-249). Cambridge, UK: Crane Publishing & ETA-R. O. C. 
Chen, L. (2002). Taiwanese junior high school English teachers’ perceptions of the washback effect of the basic 
competence test in English (Unpublished doctoral dissertation). Ohio State University, Columbus, OH. 
Cheng, L. (1997). How does washback influence teaching? Implications for Hong Kong. Language and Education, 
11(1), 38-54. 
Cheng, L. (1998). Impact of a public English examination change on students’ perceptions and attitudes toward their 
English learning. Studies in Educational Evaluation, 24(3), 279-300. 
Cheng, L. (2002). The washback effect on classroom teaching of changes in public examinations. In S. J. Savignon 
(Ed.), Interpreting communicative language teaching: Contexts and concerns in teacher education (pp. 91- 
111). New Haven, London: Yale University Press. 
Cheng, L. (2005). Changing language teaching through language testing: A washback study (Vol. 21). Cambridge, 
UK: Cambridge University Press. 
Cheng, L., & Curtis, A. (2004). Washback or backwash: A review of the impact of testing on teaching and learning.  
In L. Cheng, Y. Watanabe & A. Curtis (Eds.), Washback in language testing: Research contexts and 
methods (pp. 3-18). Mahwah, NJ: Lawrence Erlbaum Associates. 
Cheng, L., & Sun, Y. (2015). Interpreting the impact of the Ontario Secondary School Literacy Test on second 
language students within an argument-based validation framework. Language Assessment Quarterly, 12(1), 
50-66. 
Darling-Hammond, L., & Wise, A. E. (1985). Beyond standardization: State standards and school improvement. The 
Elementary School Journal, 85(3), 315-336. 
English, F. W. (1992). Educational administration: The human science. New York, NY: HarperCollins. 
Ferbežar, I., Svetina, N. P., & Lutar, M. (2014). The common European Framework of reference: A reference for 
Slovene. Linguistica, 54(1), 277-291. 
Fox, J., & Cheng, L. (2007). Did we take the same test? Differing accounts of the Ontario Secondary School 
Literacy Test by first and second language test-takers. Assessment in Education, 14(1), 9-26.  
Green, A. (2006). Watching for washback: Observing the influence of the International English Language Testing 
System academic writing test in the classroom. Language Assessment Quarterly, 3(4), 333-368. 
Green, A. (2007a). IELTS washback in context: Preparation for academic writing in higher education. Cambridge,  
UK: Cambridge University Press. 
Green, A. (2007b). Washback to learning outcomes: A comparative study of IELTS preparation and university pre-
sessional language courses. Assessment in Education, 14(1), 75-97. 
H. Arksey, L. O'Malley. (2005). Scoping studies: Towards a methodological framework. International Journal of 
Social Research Methodology, 8(1), 19-32. 
 
 
Canadian Journal for New Scholars in Education  Volume 9, Issue 2  
Revue canadienne des jeunes chercheures et chercheurs en éducation Fall/Automne 2018 
 
 157 
Hermida, J. (2009). The importance of teaching academic reading skills in first-year university courses.  The 
International Journal of Research and Review, 3, 20-30.  
Hughes, A. (1993). Backwash and TOEFL 2000 (Unpublished manuscript). University of Reading: Reading, UK.  
Ilc, G., Stopar, A., & Gabrovec, V. R. (2014). Relating the Slovenian secondary school English language national 
examinations to the CEFR: findings and implications. Linguistica, 54(1), 293-308. 
Kim, E. Y. J. (2017). The TOEFL iBT writing: Korean students’ perceptions of the TOEFL iBT writing test.  
Assessing Writing, 33, 1-11. 
Madaus, G. F. (1988). The influence of testing on curriculum. In L. N. Tanner (Ed.), Critical Issues in Curriculum 
87th Yearbook of the National Society for the Study of Education (pp. 83-121). Chicago, IL: NSSE,  
 University of Chicago Press. 
McNeil, L. (2002). Contradictions of school reform: Educational costs of standardized testing. London, UK:  
 Routledge. 
Menken, K. (2006). Teaching to the test: How No Child Left Behind impacts language policy, curriculum, and 
instruction for English language learners. Bilingual Research Journal, 30(2), 521-546. 
No Child Left Behind Act (2001). P.L. 107-110, 20 U.S.C. § 6319 (2011).  
Pan, Y. C., & Newfields, T. (2013). Student washback from tertiary standardized English proficiency exit 
requirements in Taiwan. Journal of Teaching and Learning, 9(1), 1-16.  
Qi, L. (2004). Has a high stakes test produced the intended changes? In L. Cheng, Y. Watanabe, & A. Curtis (Eds.), 
Washback in language testing: Research contexts and methods (pp. 171-190). London, UK: Lawrence 
Erlbaum. 
Qi, L. (2005). Stakeholders’ conflicting aims undermine the washback function of a high-stakes test. Language 
Testing, 22, 142-173. 
Resnick, L. B., Rothman, R., Slattery, J. B., & Vranek, J. L. (2004). Benchmarking and alignment of standards and 
testing. Educational Assessment, 9(1&2), 1-27. 
Roach, A. T., Elliott, S. N., & Webb, N. L. (2005). Alignment of an alternate assessment with state academic 
standards: Evidence for the content validity of the Wisconsin alternate assessment. The Journal of Special 
Education, 38(4), 218-231. 
Ross, E. W. (1997). Standards, testing, and curriculum control. Theory and Research in Social Education, 25(4), 
404-406. 
Shepard, L.A. (1990). Inflated test score gains: Is the problem old norms or teaching the test? Educational 
Measurement, 9, 15-22. 
Shih, C. (2007). A new washback model of students' learning. The Canadian Modern Language Review, 64(1), 135-
162. 
Shih, C. M. (2009). How tests change teaching: A model for reference. English Teaching, 8(2), 188-206. 
Shohamy, E. (1993). The power of tests: The impact of language tests on teaching and learning. NFLC Occasional 
Papers, 4-22. 
Shohamy, E., Donitsa-Schmidt, S. and Ferman, I. (1996). Test impact revisited: washback effect over time.  
Language Testing, 13(3), 298-317. 
Smith, M. L. (1991). Put to the test: The effects of external testing on teachers. Educational Researcher, 20(5), 8-11. 
Stecher, B., & Barron, S. (1999). Quadrennial milepost accountability testing in Kentucky (CSE Tech. Rep. No. 
505). Los Angeles, CA: University of California, National Center for Research on Evaluation, Standards, 
and Student Testing (CRESST). 
Stecher, B., Barron, S. L., Chun, T., & Ross, K. (2000). The effects of the Washington state education reform on 
schools and classrooms (CSE Tech. Rep. No. 525). Los Angeles, CA: University of California, National 
Center for Research on Evaluation, Standards, and Student Testing (CRESST). 
Sultana, N. (2018a). A brief review of washback studies in the South Asian countries. The Educational Review USA, 
2(9), 468-474.  
Sultana, N. (2018b). Test review of the English public examination at the secondary level in Bangladesh. Language 
Testing in Asia, 8(16), 1-9.  
Sun, Y. (2016). Context, construct, and consequences: washback of the college English test in China (Unpublished 
doctoral dissertation). Queen’s University: Kingston, Ontario, Canada. 
Tan, M., & Turner, C. E. (2015). The impact of communication and collaboration between test developers and 
teachers on a high-stakes ESL exam: Aligning external assessment and classroom practices. Language 
Assessment Quarterly, 12(1), 29-49. 




Canadian Journal for New Scholars in Education  Volume 9, Issue 2  
Revue canadienne des jeunes chercheures et chercheurs en éducation Fall/Automne 2018 
 
 158 
Umar, H. (2018). A study of English language teachers’ reading skills activities and their alignment with the 
curriculum. Journal of Research in Social Sciences, 6(1), 20-40. 
Von Zastrow, C. E., & Janc, H. (2004). Academic atrophy: The condition of the liberal arts in America's public 
schools. Washington, DC: Council for Basic Education.  
Wall, D. (2005). The impact of high-stakes examinations on classroom teaching: A case study using insights from 
testing and innovation theory (Vol. 22). Cambridge, UK: Cambridge University Press. 
Wall, D., & Alderson, J.C. (1993). Examining washback: the Sri Lanka impact study. Language Testing, 10(1), 41- 
69. 
Webb, N. L. (1997a). Determining alignment of expectations and assessments in mathematics and science   
education. NISE Brief, 1(2). Washington, D.C.: National Institute for Science Education. 
Webb, N. L. (1997b). Criteria for alignment of expectations and assessments in mathematics and science education. 
Research Monograph, No. 6. Washington, DC: National Institute for Science Education. 
Webb, N. L. (2002, April). An analysis of the alignment between mathematics standards and assessments for three 
states. Paper presented at the annual meeting of the American Educational Research Association, New 
Orleans, LA. 
Webb, N. L. (2007). Issues related to judging the alignment of curriculum standards and assessments. Applied 
Measurement in Education, 20, 7-25. 
Wei, W. (2017). A critical review of washback studies: Hypothesis and evidence. In R. Al-Mahrooqi, C.  Coombe, 




ABOUT THE AUTHOR 
Nasreen Sultana is a Ph.D. candidate at the Faculty of Education, Queen’s University, Kingston, Canada. Prior to 
joining the Ph.D. program she taught at the tertiary level for about five years. Earlier, she earned a B.A. (Hons.) in 
English, M.A. in English, and M.Phil. in English language education. She has presented at many refereed 
conferences including IATEFL, AAAL, and LTRC to name a few and in recent years Nasreen has been publishing 
consistently in some international journals. Her areas of interests include test-washback, curriculum alignment, 
English language teaching, and teacher education. 
 
 
 
 
 
 
 
 
 
 
